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Research Methods

Objectives: to adapt and evaluate the efficacy of using the British Dyslexia

Association (BDA) Checklist for children up to the age of 11 in Latvia, by comparing

checklist outcomes with children's literacy test results

Methods: 

• Questionnaire (checklist)

• AcadienceTM early literacy test

• Word Chains Test

• Data processing (Microsoft Office Excel)

• Descriptive data analysis



Definition of Dyslexia

«Dyslexia is a specific learning disability characterized by difficulties in word reading and/or spelling that

involve accuracy, speed, or both and vary depending on the orthography. These difficulties occur along a 

continuum of severity and persist even with instruction that is effective for the individual’s peers. The causes

of dyslexia are complex and involve combinations of genetic, neurobiological, and environmental influences 

that interact throughout development. Underlying difficulties with phonological and morphological

processing are common but not universal, and early oral language weaknesses often foreshadow literacy

challenges. Secondary consequences include reading comprehension problems and reduced reading and

writing experience that can impede growth in language, knowledge, written expression, and overall

academic achievement. Psychological well-being and employment opportunities also may be affected. 

Although identification and targeted instruction are important at any age, language and literacy support

before and during the early years of education is particularly effective.»

Adopted by the IDA Board of Directors on October 22, 2025



Dyslexia is a learning disability that mainly affects the ability to read and write words fluently. 
Dyslexia exists in all cultures and can be present in people of different abilities and socio-economic 
status (Rīds, 2019)

Dyslexia is the most common and most widely studied learning disability, affecting 80% of all 
individuals identified with learning disabilities (Shaywitz, Weiss, Saklofske, & Shaywitz, 2016)

Of people with reading difficulties, 70–80% are likely to have some form of dyslexia (International 
Dyslexia Association, 2020)

Worldwide, the prevalence of dyslexia is given as 5–20% (Griggs, 2021; Hulme & Snowling, 2016; 
Mather, 2024; Ozernov-Palchik & Gaab, 2016; Price et al., 2022) while in Latvia it is only 0.5% (Data 
from the 2017 study by the Ministry of Education and Science, Raščevska, 2019)

Although dyslexia identification is recognised worldwide as essential, Latvia still lacks an easy-to-
use and freely accessible dyslexia screening tool that is suitable not only for professionals, but also 
for parents and teachers



Adaptation and Pilot Study: 

Translation and terminological refinement based on feedback from 10 parents (non-experts) to ensure clarity

Screening Phase: 

• Electronic checklist distributed via social media (N=131)

• 114 respondents met inclusion criteria (Latvia, up to age 11) – 61% boys and 39% girls

• Highest engagement from 4th–grade parents (32%), reflecting the persistence of literacy challenges

Comparative Study: 

Second version (5-point Likert scale) administered to: 

• Main research group (n=39): students with persistent literacy difficulties

• Control group (n=26): students with no reported literacy challenges

In-depth Assessment: 

Comprehensive literacy testing for the main group using Acadience™ and Word Chains tests to confirm or rule 
out dyslexia risk

Research Methodology and Stages



Adapting the Dyslexia Checklist in Latvian

1. Permission to translate and use the checklist

2. Checklist – translated and adapted:

• Comprehension testing (parental pilot group, n=10)

• Implementation of clarifications and explanations

• Online distribution (Version 1, n=114)

• Development and administration of Version 2 (Likert scale, n=39)

• Control group assessment (n=26)

3. Children (n=39) were tested on their reading skills with the 
AcadienceTM and Word Chains tests

4. The results of the Checklist, Version 2 were compared with the 
results of the AcadienceTM and Word Chains tests

5. Statistical breakdown and descriptive analysis of scores

6. Data synthesis and validation against standardized tests



Results

67% (n=26):
Reading

performance 
indicative of 

dyslexia

26% (n=10):
Diagnosed with

mild-to-moderate
dyslexia

5% (n=2): 
Mild reading 
difficulties

2% (n=1):
Typical reading

skills
development

The study revealed that every single student in both Grade 1 and Grade 4 fell below the critical threshold for literacy 
achievement

• Grade 1: Performance may still reflect a normal developmental stage

• Grade 4: Results point to persistent difficulties, strongly indicating the likelihood of dyslexia



Key Findings of the Study

• The BDA checklist serves as an effective preliminary screening tool but cannot replace professional
assessment

• A multi-informant approach is essential to balance parental subjectivity with teacher observations

• 100% of parents (n=114) reported that impaired reading fluency negatively affects reading
comprehension

• 35% of parents (n=40) noted a familial history of similar difficulties, suggesting a genetic component
to dyslexia risk

• Early screening is critical for timely, targeted intervention

• Results indicate the need for a larger-scale study to further validate the checklist’s effectiveness in
early identification
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